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Introduction 

This Good Practice Guide has been developed in consultation with academic and professional support staff in University Schools and Departments.

The Guide is designed to be used as an electronic resource and not as a hardcopy resource due to the number of hyperlinks it contains.  This guidance will focus on assuring the quality and academic standards during the design and development of the course and constituent modules which make up the award(s) diet, and to assist Module Leaders/Course Teams in achieving a successful validation of both modules and course documentation.  

The guide is broken down into four parts:

	PART 1
	Module design, development and structure utilising the UTREG.

	PART 2
	The completion of the Module Verification Form (MVF).

	PART 3
	The operational format of the Course First Critical Read Event, and your role and requirements in the process.

	PART 4 
	The minimum content requirements for producing a Module Handbook for students.


Student Learning & Academic Registry (Quality Assurance and Validation) (SLAR (QAV)) has responsibility for the operation and organisation of this stage. 

Part 1: module design, development and structure

Prior to embarking on developing, designing and reviewing modules, an important point of reference is the University’s Credit Accumulation and Module Scheme (CAMS) framework and Assessment and Feedback Policy, which set out the key principles of module design and assessment.  

The University’s Learning and Teaching Strategic Plan (LTSP) should also be a key reference document to ensure modules embed the following: 

Academic Enhancement Framework (AEF) – students are future ready, socially and ethically engaged, research active, globally connected, digitally empowered, engaged with the student voice mechanisms and are supported through wellbeing activities to transition and achieve success.
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Details of support and consultation on the design and development of modules can be found in the Quality Framework C-Appendix 2 Guidance for Course Teams for the Validation of Courses section 3.1.
Other reference tools that you will need to take into account when designing or reviewing models have been included in this document. 

When you are ready to compile your module(s) the UTREG system/Module Specification can be accessed in hard copy (word version) within this good practice guide and electronically, please contact SLAR (QAV) to obtain access.  However, it is worth noting there are slight difference in what information is allowed between the electronic UTREG system and the hard copy (word version). 
Part of the Course Design Briefing (CDB) process, integral to Course Design, is a focus on Digital Empowerment of learners incorporating digital tools and platforms with the aim of delivering a seamless ecosystem for learning.

What’s the aim of the CDB?
The Learning Design Framework and Toolkit sets out a systematic learning design framework for the creation of courses and modules.

Drawing upon the AEF, with a particular focus on Digital Empowerment of our learners through the course design, a key focus is the harnessing of the rich learning potential and transformative advantage derived from the affordances of technologies and digital solutions for designing high-quality learning courses with digital pedagogy, tools and academic experience embedded at the heart of the design.
Through a seven-stage systematic design, Course Teams and Module Teams will extend the learning environment beyond conventional spaces.  This weaving together of different modes of delivery (synchronous face-to- face learning with synchronous and/or asynchronous online components), with a purposeful pedagogical underpinning, provides a powerful response to affording flexibility of time, place and learning experiences through the use of digital technologies. 
The toolkit offers:
· A methodology for seamless and coherent integration of digital solutions; identifying factors to consider when making decisions about what activities are best served online and what are best on campus; how you make that decision.

· The suggestions and key questions within each section of the seven-stage journey can be utilised as a key resource, informing the course design process, structured around student centeredness, providing a deep, analytical and robust design tool for the design of learning from a student journey perspective, thereby developing and maintaining an academic quality offer that is rigorous and high-quality.

· Creating space within the toolkit for tutors to consider their own individual developmental needs and those of the wider Course Team.

How will the CDB operate?
Course Teams will work on the toolkit collaboratively, identifying, through the completion of the toolkit, how the elements of the systematic learning design apply to the modules within the course.  The resource will pose a series of questions for Course Teams to consider in designing their course and modules within the course. 

The success of yielding the best results from the CDB is dependent upon the Course Teams thorough engagement with the Learning Design Framework and Toolkit and the quality of responses provided to questions raised within. 
LTE’s Digital Learning Developers (DLDs) and Online Learning Designers (OLDs) will support Course Teams throughout the Course Design Event.  They will work with Course Teams to ensure that the digital technologies selected, and the proposed pedagogical application of these technologies, are appropriate for the task in hand.  In addition, once work on the toolkit is complete, they will address any support needs identified by the Course Teams.

1. 
CHANGES TO EXISTING MODULES 
Administrative changes to existing modules do not need to be formally considered at a Course First Critical Read Event.  These changes include updates to Module Leader or Module Team, however you must inform your school administration team of these changes.
Other modifications to existing modules may be more substantial (e.g., to the assessment, learning outcomes or learning and teaching strategies) and need to be considered at a Course First Critical Read Event.  The administrators in SLAR (QAV) and within your School will provide guidance on the appropriate documentation that needs completing, and the supporting evidence which must accompany the proposed change.  
	*NB: Major changes to modules need to be discussed fully with the External Examiner for the module and the Course Teams.  Some changes may also require consultation with current students.


Edit an existing module

If you wish to amend an existing module you need to discuss this with SLAR (QAV) and with Course Teams where the module is shared both within and across schools.  
SLAR (QAV) administrators can ‘roll back’ the module so that there is an appropriately dated version for you to work on and edit.
Please note: there are a number of changes which will result in a requirement to change the module code and in effect create a new module.  Examples of these are, significant changes to the module title or the value of credit associated with the module.
2. 
Developing a module
Any potential new module or revisions to an existing module should first be discussed with your Head of Department (HOD), and relevant Associate Dean (Learning and Teaching). 
You may wish to develop a module as part of a new course or as an addition to an existing one, or as a stand-alone module (UC award).  If your module sits within a course framework, you must ensure that it is developed in line with the overall course aims and outcomes and the over-arching Learning, Teaching and Assessment strategy within the course documentation. 

If the new module is being offered as a stand-alone module or as part of a University Certificate (UCPD, UCAPD), then you must convince the approval panel that there is a likely demand for the module (this may be through evidence of stakeholder engagement, employer demand, and workforce plans etc.).

3. 
The process of PROVISIONAL approval

Before starting work on a new or revised module make sure that the correct ‘version’ (eg. appropriate Academic Year) is available in the UTREG system for you to work with, please discuss this further with SLAR (QAV) if you have any queries.
Having created your module in the UTREG system you should:

· Notify the SLAR (QAV) administrators that it is ready to be submitted for approval.  

· You will then be invited to attend the Quality Assurance Authorisation Panel (QAAP) or Course First Critical Read Event.
· You then have the opportunity to discuss the module and respond to any questions.  Following this, you will be notified of any required changes and given a date to complete them by. 

· Once these are completed, they are ‘signed off’ as provisionally approved by the Chair of the QAAP or Course First Critical Read and the module can proceed to the formal validation event or in the case of a UC award where the module(s) status will be approved. 
	Note: Shared Module(s) with another School.

The lead School has responsibility for provisionally approving and periodically reviewing the module(s) which are shared across Schools.  (CAMS 5.4)


4. 
CREATING YOUR MODULE

SLAR (QAV) will create the initial set up for your module on the UTREG system.  To be able to complete this task you will be asked to provide the following information: 

Defining a Module

See information below on the UTREG form for guidance on what information is required to get your module ‘defined’.  

· MODULE CODE – the agreed first 3 letters of the Module Code which defines the associated subject/school area.  This is assigned by the UTREG system so that the Module Verification Form (MVF) can be created for timetabling purposes,  
· MODULE TITLE
· MODULE LEADER
· SCHOOL
· MODULE TYPE
· LEVEL (see Module Values section below)
· ACADEMIC YEAR: select the academic year in which the module will begin to run

· CREDIT VALUE (see Module Values section below)

· LEARNING HOURS (see Module Values section below) – this is assigned by the UTREG system if you are working with the on-line version 
Add Module Occurrences

See Module Occurrence section below.
You can Add Occurrence to the list for separate deliveries of the module if necessary.  If, at a later date, occurrences need amending or adding the school administrators will need to complete this task.
Once you have entered this information and ‘created‘ the new module you can then start to add all the other module details.
Creating and editing a new Module

To edit an existing module chose either: 

‘Without SITS code’ - usually the case if you have only just started creating the module.

Or:

‘With SITS code’ – a module code will be allocated shortly after you first start working on the UTREG system.  Following the allocation of the module code you will be editing within this section of the UTREG.
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If you are editing existing details, once you find the module, on the right-hand side there is a small icon that allows you to edit previously entered information.
	***     WARNING     ***
Remember to ‘Save’ regularly.  You can type up details in Word and then cut and paste into the UTREG system, although sometimes difficulties may be encountered with formatting.


DEVELOPING A MODULE SPECIFICATION
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Proposed Module Title: ………………………………
NOTE:

· The module title should succinctly convey the focus of the module and should not be identical to a different module (existing approved modules are all accessible in the Module Catalogue).  If a similar module title exists, you may need to justify why a separate module needs to be developed. 

· Avoid, where possible, including the level of the module within the title. 

· Similar modules delivered at different academic levels must have a clear distinction between the learning outcomes and assessment strategy for each level.  
· Consideration should be given to the overall assessment strategy of the course to ensure assessments are effective in assessing the learning outcomes of the module and that a variety of assessments are used across the course. (It is beneficial to look at modules within a course collectively rather than in isolation).
· University Certificates consisting of one module: the proposed award title would normally align with the module title.
	SITS Module Code
	New modules: please provide details on the relevant prefix to SLAR (QAV)

Reviewed modules:  Normally the code will remain from the previously version of the module
	Status
	State as New or Re-Approval (for an existing module) 

	UTREG Number
	This number is generated by the UTREG system, no further action required. 
	Academic Year
	Please choose the appropriate Academic Year from the drop-down menu. 

Reviewed modules:  Please be mindful of the transition periods and introduction dates 

	Date of Official Approval 
	Noted as the most recent Course Approval, 

Periodic Review or modification date
	
	

	School 
	State the School owner or lead School 

	Module Leader
	Please include the name of the Module Leader.  For joint module leadership, a decision must be made to confirm who will be recorded.

	Head of Department 
	please include the name of the HOD

	Keywords
	Please provide key words (maximum 100 characters) pertinent to the subject matter covered in the module. 
Words are normally based on ‘search’ criteria used by students in the Module Catalogue –usually the module title 

	
	

	Module Descriptor
	The module descriptors are accessible to students and should provide a useful outline of what students will expect to learn from the module.
The purpose of this section is to provide an overview/summary of the module; therefore, it is suggested that this section should be completed once you have finalised the details within the module specification.  

Please provide a succinct summary which outlines:

· description of the module 
· the aims of the module, the content, learning and teaching strategies and assessment strategy, including 
· how the module will be assessed (ICA/ECA) and, where applicable, include the weighting of each component.
On occasions, such as the approval of UC awards, it may be beneficial to include a brief overview of the likely target audience (i.e., it is suitable for health and social care professionals working in a particular setting….).  
 

	Module Tutors
	Please include the name(s) of the lead module tutor(s) 

	External Examiners
	Please include the name of the External Examiner (Not applicable for Level 3 and 4 modules)


Delivery
Notes for competing the Delivery section of the UTREG. (consult with your School PL (Staffing and Resources) and the Academic Workload Management Framework) 
· Total Assigned Hours - needs to equal the number of learning hours for the credit size of the module (i.e. 10 hours per credit).
· Enter the total number of hours allocated to each type of activity.  The hours in these boxes reflect the contact time (or equivalent) that an individual student can expect to receive.  There is no set requirement for contact time.  It is likely that first year modules may have higher contact time than second- and third-year modules.  Postgraduate modules are likely to have substantially less contact to reflect more independent learning taking place.
· Hours detailed within each delivery contact (ie: Lecture/Seminar etc) should reflect those to be timetabled (for room bookings), it is important to get this information accurate right at the point of approval.  All the boxes should total the number of learning hours for the module (10 hours per credit), it is advised to use Guided Independent Study to make sure this is the case.  
Online Learning hours relate to delivery via the TU Learning platform only (Brightspace) Please note where modules are delivered on campus and online, teaching hours should be identified in the standard delivery section.

· Online Learning asynchronous study content on the VLE – the number of hours it will take a student to complete the video/audio materials, prescribed readings and study from the materials provided on the VLE.

· Online Learning group participation on the VLE – the number of hours students are expected to work in groups online.

· Online Learning individual participation on the VLE – the number of hours students are expected to individually work on tasks and exercises in the module.

· Online Learning synchronous delivery on VLE – this is where live classes take place (generally uncommon practice).

· Online Learning project supervision (for dissertation and research projects).

· Online Learning Guided Independent Study (where students are expected to study towards a formative or summative assessment with support from tutors).

· Online Learning Independent Study (where students are expected to study towards a formative or summative assessment without any support, after the formal support is over).

· Online Learning practical and laboratory (practical work in computing, science, law for example).
* For the delivery pattern definitions, please refer to in C-Appendix 3.  You may also want to refer to the Academic Workload Management Framework document
	Module Values 

	Compensatable 
	Determined at course level and may be influenced by professional bodies.  
Where modules are defined as non-compensatable for certain courses and compensatable for others, this section should be noted as variable.   
Modules recognised as non-compensatable will be discussed in detail through the approval processes.  A strong rationale must be provided by the course team and would normally only be approved when required by the PSRB or a public safety concern. 

	Type
	Level
	Credit
	Learning Hours

	unusually noted as standard, although various options available:

· NVQ unit, 

· Practice hours and Declaration,

· Placement and work experience,

· Project and Dissertation,

· Standard Module,

· Thesis, 

· HNC/HND Unit, and

· Viva
	No requirement to complete this section on the UTREG, as the information is added when the module created.

	State the number of credits students will be awarded on successful completion of the module 
	This section will be generated automatically when the modules is created within the online UTREG system (e.g., 20 credits = 200 notional learning hours), 


	Delivery Mode
	State if any of the following, Standard, weekly, Online Learning, Block, Blended Learning etc.  

It should be noted that standard delivery is no longer used, and blended should reflect the on-campus supported by online learning approach.

	Available as Online Distance Learning? 
	Only answer ‘Yes’ if the module is delivered online through the TU Online Learning platform, whether content is delivered by TU Online or responsibility for delivery is maintained within Schools. 

	Resubmission 
	No longer permissible within the Assessment Regulations, record as Not available

	Delivery Pattern (Total no of hours per module) 
	Total Assigned Hours 
	This section will be generated automatically when the modules is created within the online UTREG system. If this section does not add up to the correct number of hours (e.g., 20 credits = 200 notional learning hours), please review the allocation of hours

	Lecture 
	State the number of hours spent
	(Hours per Student)

Tutorial 
	State the number of hours per student 

	Seminar
	State the number of hours spent
	Studio
	State the number of hours spent

	Science Laboratory 
	State the number of hours spent
	IT Laboratory 
	State the number of hours spent

	Open Distance Learning 
	State the number of hours spent
	Practice
	State the number of hours spent

	Placement / Year Abroad
	State the number of hours spent
	Project Supervision
	State the number of hours spent

	Other Scheduled Learning
	State the number of hours spent
	Guided Independent Study
	State the number of hours spent


	Online Learning asynchronous study content on the VLE
	State the number of hours spent
	Online Learning group participation on the VLE
	State the number of hours spent

	Online Learning individual participation on the VLE
	State the number of hours spent
	Online Learning synchronous delivery on VLE
	State the number of hours spent

	Online Learning project supervision
	State the number of hours spent
	Online Learning Guided Independent Study
	State the number of hours spent

	Online Learning Independent study
	State the number of hours spent
	Online Learning practical and laboratory
	State the number of hours spent


	Other Requirements 

	For PSRB purposes, some modules require additional practice hours within a module which would exceed the standard notional learning hours per module.  This section of the module specification should be used to capture this information (e.g. number of days/hours in placement/practice, DBS).
In addition, where an individual module meets the requirements for a University Certificate awards (micro-credential) on occasions applicants may be required to meet additional requirements in order to commence a module (similar to admissions criteria).  Details need to be provided on any of the following:
· professional experience

· previous successful study 

· access to, or be working in a specific setting

· access to a service user group

· access to mentors/supervisors in the workplace



	Assessment Regulations 
	State relevant assessment regulations 
· 2014: Undergraduate, Foundation Degree, Integrated Master, 
· 2017: Taught Masters Awards, Professional Doctorate

On the occasions a module may be assessed through a pass/fail component(s) only, relevant assessment pattern details can be located within the Pass/Fail drop down menu.   

	Assessment Pattern 
	Consider weighting associated with components of assessment carefully.  Normally, there will be no more than two components of assessment, although a third may be pass/fail.  (However, it is important to note that assessments with one component may be divided into sub-requirements on larger credit size modules.)  
Using the drop-down list identify the relevant ICA and or End/ECA % weighting. 
· 'ICA’ or in course assessments are normally developed over the delivery of the module and submitted, whereas an

· ‘End’ assessment can be for example, an unseen, time limited exam that takes place after all teaching has been completed.  
If the option you require is not available within the UTREG system, contact QAV who will arrange for the pattern to be included.  
A ‘V’ in the assessment pattern indicates variance from the normal assessment regulations.  Variances require a strong rationale to be presented at approval, and the completion of a variance application.

Please ensure the pattern identified within this section aligns with the details in the Assessment Strategy section below

	Assignment Submission 
	Several options are available and module leaders are asked to choose the most appropriate method for the assessment submission.  

Options include: Central Submission, FE College Submission, HN Units, NC Units, On-Line Submission, On-Line or Central Submission, Other & School, Other, School, WP Units

Where possible, this should be Online.  


	Assessment Category
	Refer to the Academic Workload Management Framework/System 

	Additional Comments

	List all courses where the module is delivered within the course structure. In addition ensure reference is made whether the modules is core/option and has approved IMR, ETA or AAA against each course title.
Variable – compensation detail

Include the name of the Partner(s) and academic team members for franchised delivery (and country of delivery for TNE provision only).



Aims
	Module Aims

	It is useful to start with ‘This module aims to…….’ and follow with either a brief statement of the intentions of the module (if it can be given in a sentence) or bullet points if there is more than one general aim.  Statements starting with ‘introduce the student to………’ or ‘facilitate the development of skills in ……….’ are preferred. 

The aims should not be highly specific and should never outnumber the learning outcomes.  If the module is part of a course, they should logically follow on from the course aims.


	Learning Strategy

	Please incorporate the standard statement, whilst reflecting your delivery within this section: 

To be included in the learning strategy of all module specification going through review / approval

For all provision that is not TU ONLINE the statement will be as follows:

The module has been designed in accordance with Teesside University’s Future Facing Learning (FFL) Strategy: a distinct pedagogic approach underpinning our commitment to delivering Education 4.0. The University Academic Enhancement Framework (AEF) provides the structure through which FFL is embedded with academic practice and the module has drawn upon the AEF to inform its design. Some examples of this are (course team to insert examples here)

The module will be supported by the use of the University’s Virtual Learning Environment (VLE). Blackboard Ultra (https://bb.tees.ac.uk). The VLE will be an ecosystem in which learning, and student engagement takes place, supplementing and building on your classroom experience. There will be opportunities to collaborate, communicate and construct new learning together with your peers. You may also use the VLE to submit your assignments and receive feedback on your assessments (for TUCP provision contextualise this statement with regards to your VLE).

FOR TU Online only, please use:

The module has been designed in accordance with Teesside University’s Future Facing Learning (FFL) Strategy: a distinct pedagogic approach underpinning our commitment to delivering Education 4.0. The University Academic Enhancement Framework (AEF) provides the structure through which FFL is embedded with Academic practice and the module has drawn upon the AEF to inform its design. Some examples of this are (course team to insert examples here)

The module will be supported by the use of the University’s Virtual Learning Environment (TU Online / https://tuonline.tees.ac.uk). TU Online will be used to provide a range of materials to inform and support learning to suit a variety of learning styles and will form the basis of electronic communication with students in relation to their modules. It will also be used to facilitate electronic submission and feedback of summative assessment work

This section should provide an overview of the way learning will be facilitated in the module for each mode of delivery.  It is useful to start with the broad picture (e.g., year-long taught in 3 blocks, semester one with a 2-week placement in weeks 7&8).  There should be consistency between this, and the delivery pattern (Hours) identified earlier.  Avoid using the words ‘problem-based learning’ unless you are clear that what you are doing is true problem-based learning and not problem-solving learning. 
Refer to how the module’s learning strategy linked to the University’s Future Facing Learning (FFL) principles.  Refer to the Academic Enhancement Framework (AEF) guidance documents for staff.  Explain how the digital tools available for all students as part of the FFL toolkit will be maximised to aid student learning and support in the module. Refer to how the module design and learning strategy adheres to sound Universal Design Principles.

You should also include details of how formative feedback will be given to students especially if there is no formative assessment identified in the module Assessment Strategy.  The learning and teaching strategy should be consistent with University Strategies and School priorities.

	Indicative Content

	It is useful to start with ‘The module indicative content will include…….’ best given as a list and should flow logically from the learning outcomes.  There shouldn’t be anything in the indicative content that isn’t covered by an outcome and vice versa.  It is not essential to list everything in detail so consider grouping some topics within headings.  Also consider what Personal and Transferable content is covered (e.g., study skills, assessment support).


	Assessment Strategy

	Before creating the module specification and considering the formative and summative assessment, you should have considered alternative assessment methods, which meet inclusive practices for all students to demonstrate learning outcomes.  For advice and guidance on embedding inclusive practice contact LTE@tees.ac.uk.  

Formative Assessment:
If the module includes a ‘formal’ formative assessment that is submitted for feedback, then details for that assessment must be given in this section. 

Summative:
Think of this as guidance to students about what it is they must do and cover in the summative assessment(s).  Give details for each assessment component: 

· Word/time limit and an overview of the task to be undertaken by the student i.e. what you require them to do, a contents list.  

· For essays you should state whether the students negotiate a topic or are given a list of titles to choose from.  

· For presentations, stating if individual or group, you should state the duration and whether or not this includes time for questions and answers.  

· For case studies you should make it clear if students choose this based on their practice or if a fictional scenario is given, and if pre-released time constrained case study.

· % weighting for the assessment should be clearly articulated, especially in cases of more than one assessment component 
If there is more than one component of assessment it is essential to clearly identify which learning outcomes are assessed by each component.   It is therefore useful to number the Learning Outcomes as indicated.  Each component should mainly assess a different range of outcomes and there should be minimal duplication of outcomes for each assessment component.
As a rule, it is expected that modules worth 20 credits could have a 4,000-word summative assignment or equivalent.  This is not meant to be restrictive but ensures that assessment loads are consistent across courses for similar modules and prevents over assessment of students.  A shorter word count could be justified for more complex tasks and a rationale can be presented at the Course First Critical Read or module approval event.  For Courses this would normally be detailed within the Course Approval Document (CAD) or Course Evaluation Narrative (CEN) or discussed at Quality Assurance and Validation Panels (QAAP) for short awards. However, please note that expectations differ between subject disciplines and academic level, therefore you are strongly advised seek further guidance from your Principal Lecturer (Programmes) within your School.  


	Assessment Criteria

	Think of this as making it very clear to students and other markers how the work is to be assessed.  Give details of the specific criteria that must be achieved for each assessment component.  These will be used in conjunction with the University generic marking criteria.  It may be helpful to use the stem ‘In accordance with the University Regulations …’:
‘Work will be assessed according to the student’s ability to….’

then give the criteria (separate criteria for each assessment component) as a set of bullet points.  You should also design the assessment criteria so that they can be used as sub-headings under which feedback can be provided.
For ‘formal’ formative assessments, assessment criteria should also be given in this section.
If relevant, include School standard statements to adhere to School guidance on presentation, referencing and confidentiality:  

Adhere to your School guidance on presentation and referencing. 

Adhere to your School policy on confidentiality and consent.
But consider if these are relevant for the assessment.  For example: the presentation guidance is not relevant for presentations/posters, but referencing may be confidentiality and consent is not an issue on many theory-based assessments.
Variance (including Variance form)
If the module assessment strategy varies from the regulations this should be explained here.  For example, details need to be explained:
· if students must pass both components of assessment


Module Learning Outcomes – guidance 

· Module Learning Outcomes should be written in conjunction with the Course Outcomes and the Teesside University Credit Level Descriptors.  The Credit Level Descriptors were produced centrally by the University and must be used to ensure consistency across courses.  They can be found Course Design Event resources and can be viewed here. 
However, it must be noted that Module Learning Outcomes should not be a straightforward duplication of either the Course Learning Outcomes or the Credit Level Descriptors.  The Descriptors provide guidance about suitable complexity for domains at different levels – learning outcomes should be specific to a course/module/discipline and contextualised for that purpose to make it clear what students will achieve.
· The learning outcomes must align under three headings as defined within the TU Credit Level Descriptors.  It is not essential to have outcomes under each heading and the balance between headings will vary depending on individual modules.  For example, practice modules might have more Professional Skills, Values and Behaviour outcomes.

· If an outcome could potentially align to more than one heading, a decision must be made to identify which heading is most appropriate, learning outcomes should not be repeated.  The Credit Level Descriptors are there as a framework tool to help you get the complexity of outcomes right for the level and context of the module.

On successful completion of this module, the student will be able to: 

	Personal and Transferable Skills Development (PTSD)
Personal and Transferable Skills are those skills that reflect graduate skills which can be transferred to other settings and relate to learning skills, management of self, communication skills, digital and numeracy skills, academic writing skills etc. See the Credit Level Descriptors for further detail. 

	1
	

	2
	


	Research, Knowledge and Cognitive Skills (RKCS).

These are about what students will know by the end of the module and what students can do with this knowledge.  These outcomes are specific to the discipline and encompass the underpinning knowledge and application of that knowledge. See the Credit Level Descriptors for further detail.

	1
	

	2
	


	Professional Skills, Values and Behaviours (PSVB) 

These outcomes are specific to professional skills for practice.  The Credit Level Descriptors provide guidance about how these could be presented.  

	1
	

	2
	


Assessment and Learning Outcomes 

· Module Learning Outcomes inform the Assessment Criteria, but they are different and as such should not be a straight duplication.

· Explicit Assessment Criteria should be provided for all assessed work and should be clearly communicated to the student, so they are clear as to what is required of them.

· The Assessment Criteria should relate to the Module Learning Outcomes which are being assessed and thereby the level of the Module.

· It is common practice to identify criteria relating specifically to the assessment requirements (and context), but this should be based upon the University Generic Assessment Marking Criteria and reflect the Credit Level Descriptors. 

· If there is more than one component of assessment, then the Module Learning Outcomes that relate to each component should be identified within the Assessment Strategy (for example: PTSD 1-3, RKCS 3-4, PSVB 1-2).

There is some useful information and guidance in the University’s Assessment and Feedback Policy. 
Guidance on Writing Learning Outcomes is also found below in Reference Tools available within C-Appendix 3. 
Indicative Resources

The expectation is that all modules (for approval or review) include a Indicative Resources which is entered into the Library’s Reading Lists Online (RLO), please contact your Academic Librarian in Student and Library Services (SLS) to arrange each module RLO.  Reading Lists online should be updated at least annually by Module Leaders.
You must check that the sources listed are current and have not been superseded by more recent editions.  The library will ensure sufficient copies of sources listed are available giving priority to those listed as Essential.  For modules which are being taught online, please check that the resources are licensed for use by online learners and international learners.  You can ask your school librarian for assistance.
Note that for students studying the module online, please work with your Academic Librarian to ensure the necessary copyright and licencing extends to students who are studying online and across a global jurisdiction. 
If you are including Websites, you should give the title of the Website in addition to its URL.  This helps the student to locate the site if the URL becomes out of date – think of it as a ‘Googleable’ search term that will find the site.  You must also check that the URL is up to date.  If not using Reading Lists Online, you must adhere to the presentation style for referencing detailed in:

Pears, R. and Shields, G. (2022) Cite them right: the essential referencing guide. 12th edn. London: Bloomsbury Academic. http://www.citethemrightonline.com/
	Essential

	

	Recommended

	

	Journals

	

	Electronic

	


HECoS

	HECoS
	Level 1 Subject 
	HECoS
	%

	Code1 :
	
	
	

	Code2:
	
	
	

	Code3: 
	
	
	


Accessibility
	Accessibility Statement

	The School aims to make this module accessible to any student who may benefit by studying it.  Students who are concerned about their ability to access the module are advised to contact the School for academic advice and the University Student and Library Services staff for details of available support.


	FINALLY

You can ‘print preview’ to check what the finished module specification will look like (some things appear in a different order to how they were entered when printed!).


DEFINITIONS 
	Assessment 
	The process of evidencing and evaluating the extent to which a learner has met the learning outcomes. (Assessment and Feedback Policy-4 Key definitions) 

	Formative Assessment 


	Learning tasks or "trial" assessments that are used to provide developmental feedback to a learner so that they can improve their future summative performance (Assessment and Feedback Policy-4 Key definitions)

	Summative Assessment 


	Assessment undertaken in order that a learner's achievement of learning outcomes can be measured, and the level of performance judged, graded and recorded. (Assessment and Feedback Policy-4 Key definitions)

	Component of Assessment 
	A constituent part or aspect of a module’s overall assessment strategy.  Where a module employs multiple components, each should assess different learning outcomes.  Each component will be awarded an individual mark that will be recorded in SITS separately.  Components of assessment may be comprised of multiple elements (see below).
(Assessment and Feedback Policy-4 Key definitions)

	Element of Assessment
	A constituent part of a component of assessment, for example individual aspects of a portfolio of work.  Where a module employs the use of multiple elements within a component, each element will be awarded an individual mark, and these will be aggregated into a single mark for the component that will be entered into SITS.

	In-Course Assessment (ICA)

	Any summative assessment work carried out in parallel with the delivery of the module which is normally completed during the period of the module. Such work must be submitted by the end of the Module at the latest but may have an earlier submission date.  An ICA may consist of a number of separate assessment elements, which will be grouped together to form one assessment component.
The assessment components may be referred to in School documentation as ICA/Assessment 1.

	End-Course/End Assessment (ECA/EA)

	Any summative assessment carried out following the completion of the delivery of the module but during the period of the module.  Frequently, this may be for example, a time-limited assessment under invigilation during the last 2 weeks of the period of the module.  Where the ECA/EA is not an unseen piece of work, it may be issued to students during the course of the module so that they may begin preparation.  In such cases, it is anticipated that the assessment will take place following completion of delivery of the module. An ECA/EA forms one assessment component.

Normally, no module may be assessed by more than 2 components, but these may be both ICAs and ECA/EAs.  Where courses, due to employer or PSRB requirements, require an additional third pass/fail component, this can be agreed via the course approval process without a formal application to the Student Learning & Experience Committee (SLEC).  For those modules having 2 assessment components, the weighting is to be approved at an Approval Event. 

The 2 assessment components may be referred to in School documentation as ECA/Assessment 2.

NOTE: The above refers to summative assessment. The use of additional formative assessment is encouraged but teaching teams should be especially aware of the dangers of over assessment.  The mode of assessment should support the learning outcomes of the module.  The number and nature of assessments to be included within each module should be clearly identified within the relevant Module Specification.

Normally, student performance, progression and achievement are measured in terms of marks awarded to assessment components, modules and levels, and their comparison with clearly defined, numeric pass, progression and achievement targets.  However, in Higher National (HN) and Foundation Degree (Fd) courses, student performance, progression and achievement may be measured in terms of marks and/or grades.

In these circumstances, it will be the responsibility of the Module Team to recommend overall student grades or marks for each module with reference to module assessment criteria, and it will be the responsibility of the relevant Assessment Boards to determine student progression and achievement, based upon their professional academic judgement.


Delivery Pattern definitions produced by FCD 

	Delivery
	Definition

	Lecture
	A presentation or talk on a particular topic.

	Tutorial
	A meeting involving one-to-one or small group supervision, feedback or detailed discussion on a particular topic or project.

	Seminar
	A discussion or classroom session focusing on a particular topic or project.

	Studio
	Time in which students work independently, but under supervision, in a studio.

	Science Laboratory
	Time in which students work independently, but under supervision, in a Science Laboratory.

	IT Laboratory
	Time in which students work independently, but under supervision, in an IT Laboratory.

	Online Learning
	Time spent studying via Online Learning.

	Practice
	A session involving the development and practical application of a particular skill or technique.

	Placement / Year Abroad
	Learning away from the Institution on placement or overseas (not including work-based learning).

	Project Supervision
	A meeting with a Supervisor to discuss a particular piece of work.

	Other Scheduled Learning
	Other scheduled learning activity that does not fit into the definitions above e.g., fieldwork/external visits.

	Guided Independent Study
	Scheduled learning and teaching activities typically feature alongside time in which students are expected to study independently, which may itself be 'guided'.

Guided Independent Study might include preparation for scheduled sessions, follow-up work, wider reading or practice, completion of assessment tasks, revision, etc. 


PART 2: COMPLETING THE MODULE VERIFICATION FORM

Prior to the Course First Critical Read Event a Module Verification Form (MVF) will need to be completed.  The purpose of the MVF is to collect information on the module delivery pattern for timetabling purposes, as well as providing information used to populate the Academic Workload System (AWS) (see ‘MVF Connectivity and Data Flow’).  

It is important time is taken to reflect on the delivery of the module.  Timetabling staff will reference this information for the lifetime of the module and want to minimise modifications when building subsequent academic timetables.

Module Delivery Details

Prior to the Course First Critical Read Event you should refer to the ‘Timetabling Module Delivery Details’ document.  This can be used to guide discussion and make notes for the subsequent appointment with timetabling (see ‘Timetabling Appointment’).  You should pay particular attention to:

· The type of teaching delivery you wish to undertake for the module, refer to the delivery mode section of your UTREG;
· How best delivery is achieved to ensure successful student outcomes, and how the number of hours and type of delivery allocated will inform student timetabling;  

· It is essential that the allocated hours to each identified delivery type is accurate and has been worked through in the overall scheme of the diet of modules for coherent staff and student timetabling.

Note: the target number of students and the teaching staff requirements are not required at this stage. 

Central Timetabling Appointment

Completing a form requires the designated module, or Course Leader to make an appointment with a member of the Timetabling team.  Timetabling staff will complete the form based on requirements gathered from the approval event and may offer guidance if there are potential issues with particular requirements.  

Appointments can be made by contacting Central Timetabling via e-mail timetabling@tees.ac.uk, or telephone ext. 2030.  

Sign-off and Approval of Resources

Consideration of both staff and physical resources are essential aspects of the validation process.  Formal approval of the resources to ensure delivery of the module(s) whilst providing a valuable student experience are detailed within the Course Data Collection form and contained within module specifications.  Confirmation of the availabity of resources will be approved by the Principal Lecturer (Staffing and Resources) within the relevant department of the School following the formal Validation event and prior to the Chair of the Event sign-off process. 

Following confirmation from the Principal Lecturer (Staffing and Resources) that the resources outlined within the module specifications are accurate, colleagues within Centralised Timetabling confirm that the physical resources are available and reflected appropriately within the associated eMVFs. 

MVF Connectivity and Data Flow 
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1.   UTReg record created, module code assigned in SITS.

2.   Creating a MAV record against the module generates an MVF record.

3.   Delivery Types and their associated hours populate the MVF record.

4a. Module details from both the UTReg and SITS populate corresponding AWS record.

4b. ‘Required number of groups’ entered in the MVF initially populates AWS (see 6a).

5a. Module timetable requirements transferred into the Timetabling system.

5b. Student record data transferred into the Timetabling system.

5c. Academic workload data transferred into the Timetabling system.

6a. Number of timetabled sessions in Timetabling system supplant the ‘required number of groups’ data originally taken from MVF (see 4b). 

6b. Timetable data published to students via MyTU.

6c. Timetable data fed to Attendance Recording system.
Modifications to the MVF after new course or periodic review approval

Should you wish to make modifications to the delivery of a module that affects the delivery type, or the associated hours of a delivery type, after your module has been approved at the validation event, please refer to the Quality Framework Chapter C, Course and Module Modifications and follow the process outlined, completing the necessary forms.  

Example MVF
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MVF Period Codes

The periodic codes (Year/JYear etc.) will be replaced by three-character codes to indicate the:

· start month

· end month and 

· number of academic years the teaching on the module spans. 

Months will be coded as shown below: 

	A – August
	G – February

	B – September
	H – March

	C – October
	I – April 

	D – November
	J – May 

	E – December
	K – June

	F – January
	L – July 


The ending month for the module will refer to the end of the taught or structured part of the course.  This may be different to the month in which examination are held. 
Examples:
	Start
	End Date
	Academic Years Spanned
	Period Code

	01/09/2017 (Sept)
	15/05/2018 (May)
	1
	BJ1

	01/10/2017 (Oct)
	25/09/2018 (Sept)
	2
	CB2

	12/01/2018 (Jan)
	12/12/2018 (Dec)
	2
	FE2

	12/01/2018 (Jul)
	12/08/2018 (Aug)
	2
	LA2

	01/09/2017 (Sep)
	25/09/2017 (Sep)
	1
	BB1


School Timetabling:

Once you have checked the MVF and are happy with all the detail, the submitted MVF will be checked for accuracy against the UTREG by your School Timetabling Team, they will contact you with any points of clarification if necessary. 

Approval of MVFs
All MVFs will be submitted alongside their assigned UTREG to both the Course First Critical Read Event and will be provisionally approved by the School Panel.  Final approval of all UTREG and associated MVFs will take place at the formal validation event by the Panel.  
Modifications to the MVF after Final Approval

Should you wish to make modifications to the delivery pattern after your module has been approved at the validation event, please refer to the Quality Framework Chapter C: Course and Module Modifications and follow the process outlined, completing the necessary forms.  
PART 3: THE FORMAT OF COURSE FIRST CRITICAL READ EVENT 
Course First Critical Read Event 
SLAR (QAV) has responsibility for the operation and organisation of the Course First Critical Read Event.  The purpose of the Course First Critical Read Event is to undertake a dress rehearsal to the formal validation/re-validation event which will seek to ensure the academic standards of the award(s) under consideration and documentation produced meets the requirements for the formal course/periodic review event i.e. clarity, accuracy and comprehensiveness.  

The Panel at this stage will act as a critical friend, providing supportive and collegiate advice and guidance on strengthening the modules and documentation to ensure it stands up to academic scrutiny, and the course(s) delivers a positive and rewarding student learning experience. 

Provisional Approval of Module Diet 

The Course First Critical Read Event Panel will provisionally approve the diet of modules according to institutionally agreed requirements (CAMS, AFP, and Assessment Regulations).  The Module specification [UTREG] is generated electronically and is accessed via https://apps.tees.ac.uk/UTReg/.
Therefore, the Course First Critical Read Event Panel will seek to ensure the:

· Academic standards (level) and sustainability of modules; 

· Coherence (vertical and horizontal structure) and subject specificity; 

· Nature and inclusivity of assessments in the overall design, that assessment tariffs conform to the guidance provided in the Academic Workload Management Framework (AWMF);

· MVF Module Delivery Details are aligned with AWMF, Learning Teaching Assessment Strategy and UTREG;

· To confirm module tutors have drawn on all appropriate external references i.e., FHEQ, QAA Subject Benchmarks etc. internal University strategic agenda, academic regulations and guidance surrounding the design and delivery of modules.

Course First Critical Read Event Panel Constitution

The recommended Course First Critical Read Event Panel constitution will normally comprise of colleagues from the link School, independent of the Course(s) under consideration, as follows:
· Chair – Independent Head of Department or nominee
· Principal Lecturer (Learning and Teaching) or nominee 

· School Learning and Teaching representative, normally a learning and teaching fellow 
· Member(s) of Academic Staff normally from within the School, independent of the course(s) under consideration
· Academic Librarian, with subject expertise
· Officer: Student Learning and Academic Registry (QAV)
Supplemented by: 

· Representative from Student Learning and Academic Registry (QAV)
· Independent Learning Designer, SLAR (DX) for online courses

· Department for Professional Apprenticeships 
· Student and Library Services (Student Futures)
Partners
For Partner events, the associated Link Tutor will support the Course Team through the Course First Critical Read Event.
	*NB: Modules are provisionally approved at the Course First Critical Read Event, if they are considered at this stage.  Official ratification of modules takes place at the formal Course Approval/Periodic Review Event.


Course Team responsibility:  to produce a set of course and or module documentation which will be examined by the Course First Critical Read Event Panel.  Further guidance on documentation requirements is available within Chapter C: Course Design, Development and Approval of Teesside University Taught Provision Including Collaborative Provision.
End of Course First Critical Read Event 
At the end of the Course First Critical Read Event, the Course Team will be provided with a set of recommended/advisable Action points that must be addressed prior to the formal validation event for new course/periodic review. 
PART 4: MINIMUM STANDARD FOR A MODULE HANDBOOK

1. Aims and Learning Outcomes.

2. Module content.

3. Module Leader contact details.

4. Information about VLEs and/or intranet sites used.

5. Module timetable.

6. Learning & Teaching Strategy.

7. Assessment Strategy and Methods.

8. Assessment Criteria.

9. Assessment schedule and hand-in dates.

10. Process for return of assignments.

11. Process for obtaining feedback and timescales.

12. Reading lists.

13. Student & Library Services.

14. Process for giving feedback, including an example of a situation or issue that has been changed/improved as a result of student feedback.

REFERENCE TOOLS: IN THE DESIGN, DEVELOPMENT AND STRUCTURE OF MODULES

Framework for Higher Education Qualifications and Bologna Cycle Notes for MODULE LEADERS AND Course Teams

Increasingly, higher education institutions, students and employers, operate and compete in a European and international context.  The Framework for Higher Education Qualifications (FHEQ) is designed to meet the expectations of the Bologna Declaration and align with the Framework for Qualifications of the European Higher Education Area (FQ-EHEA).  [Source: QAA 2014].

Within the FQ-EHEA, the term “cycle” is used to describe the sequential levels identified by the Bologna Process (first cycle, second cycle and third cycle) within which all European higher education qualifications are located.

In broad terms, the first cycle corresponds to undergraduate awards (typically Bachelors Degrees with honours), the second and third cycles to postgraduate awards (typically Masters Degrees and Doctoral Degrees respectively).  [Source:  QAA 2014].

A range of qualifications are also available to students who have undertaken a course of study within the FQ-EHEA first cycle, but which do not represent the full extent of achievement for this cycle.  These qualifications are referred to as higher education short cycle (within the first cycle) awards.  [Source:  QAA 2015].

Table 1:

	FHEQ Levels of Study

	Typical HE qualifications within each level
	FHEQ Level

	Corresponding FQ-EHEA Cycle

	Doctoral degrees (PhD, EdD, DBA, DClinPsy, etc.)
	8
	Third cycle (end of cycle) qualifications

	Masters degrees (MPhil, Mlitt, MRes, MA, MSc)
	7
	Second cycle (end of cycle) qualifications

	Integrated Masters degrees (MEng, MChem, MPhys, MPharm)
	
	

	Primary qualifications (or first degrees) in medicine, dentistry and veterinary science (e.g. MB ChB, MB BS, BM BS, BDS, BVSc, BVMs)  
	
	

	Postgraduate Diplomas (PgDip)
	
	

	Postgraduate Certificate in Education (PGCE/ Postgraduate Diploma in Education  (PGDE) 
	
	

	Postgraduate Certificates (PgCert)
	
	

	Bachelors degrees with honours (BA (Hons), BSc (Hons), BEng (Hons), etc.)
	6
	First cycle (end of cycle qualifications)

	Bachelors degrees (BA, BSc, etc.)
	
	

	Professional Graduate Certificate in Education (PGCE) in England, Wales and Northern Ireland
	
	

	Graduate diploma
	
	

	Graduate certificates 
	
	

	Foundation degrees (FdA, FdSc, etc.)
	5
	Short cycle (within or linked to the first cycle) qualifications

	Diploma of Higher Education (DipHE)
	
	

	Higher National Diplomas (HND)
	
	

	Higher National Certificates (HNC)
	4
	

	Certification of Higher Education (CertHE)
	
	


Writing Learning Outcomes 
Structure:
A well written learning or skills outcome has 3 sections:
· What the student will be able to do, and in what context;
· An active verb usually, with a clear object for the verb;
· How well they will do it.
For example: 

At the end of the module a student will be able to:  

What will the student be able to do – explain the fundamental mechanisms to planktonic ecosystems. 
In what context – show how they adapt to ocean biogeography as determined by species distribution, physical and chemical environment. 

How well – be able to predict likely outcomes to scenarios/problem posed. 

Another example:

At the end of the module it is expected students will be able to:
What will the student be able to do – use an appropriate software package to critically examine.

In what context – quantitative survey data. 

How well they do it – present (…) data to support the findings of their project. 

Top Tips

· Use a single, clear action verb for each learning outcome.
· Do not use vague terms such as ‘know about, be familiar with, understand, be aware of’.  These cover such a broad range of meanings that they are useless! 

· Write in short sentences to maintain clarity.  A learning outcome is much clearer as a number of short sentences rather than one, long, complex sentence. 

· Module learning outcomes should relate to the course learning outcomes, so check to ensure this is the case.

· The learning outcomes should be observable and measureable.  Learning outcomes describe observable behaviours and actions, invisible activity may well be vitally important, but we can only assess how the invisible becomes, or impacts on, observable actions.

· There should be a clear link between learning outcomes and assessment, and a learning outcome should not be included if it is not possible to assess it. 

· Ensure the learning outcome can reasonably be accomplished within the timescale of the module or course and the resources available.

· Consider the assessment of the outcome when writing it.  Very broad outcomes can be difficult to assess effectively as it is not clear what is being assessed.  Very narrow outcomes can leave you with very little flexibility in the assessment.

· Similarly, broad outcomes can make the curriculum unwieldy, while very narrow ones can be too constraining. 

· Show a progression in learning through the stages for a degree by using verbs drawn from the various stages of the cognitive domain of Bloom’s Taxonomy.  Entry year courses may be drawn from lower levels with a progression through to the Synthesis and Evaluation levels by final year.  A table of possible verbs for each level in included below. 

Blooms Cognitive Domain 
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· Finally, once you have written your learning outcomes discuss them with colleagues, former students or Student Learning & Academic Registry (Academic Collaborative Innovation) (SLAR (ACI)).  This will help to ensure they are clear and make sense. 
Table of useful verbs
	Knowledge (remembering) 
	Arrange, define, describe, duplicate, identify, label, list, match, memorise, name, order, outline, reorganise, reproduce, recall, record, recount, relate, repeat, reproduce, select, state  

	Comprehension (understanding) 
	Clarify, classify, convert, describe, discuss, distinguish, estimate, explain, express, generalise, give examples of, identify, indicate, infer, locate, paraphrase, redact, recognise, reorganise, report, restate, review, select, summarise, translate 

	Application (applying)
	Apply, choose, demonstrate, dramatise, employ, illustrate, interpret, intervene, manipulate, modify operate, practice, predict, prepare, produce, relate, schedule, sketch, solve, use  

	Analysis (analysing)
	Analyse, appraise, break down, calculate, categorise, compare, contrast, criticise, debate, differentiate, discriminate, distinguish, examine, experiment, inspect, infer, investigate, outline, question, relate, test  

	Synthesis (or evaluating) 
	Arrange, assemble, categorise, collect, combine, compose, construct, create, design, develop, devise, elaborate, formulate, invent, manage, modify, organise, plan, prepare, propose, rearrange, revise, rewrite, set up, start, summarise, synthesise, tell, write 

	Evaluation (or creating) 
	Appraise, argue, assess, attach, choose, compare, conclude, contrast, create, criticise, defend, discriminate, estimate, evaluate, interpret, judge, justify, measure, predict, rate, relate, revise, score, select, support, summarise, value


Atherton J S (2011) Learning and Teaching; Bloom's taxonomy [On-line: UK] retrieved from http://www.learningandteaching.info/learning/bloomtax.htm Under Creative Commons License: Attribution Non-Commercial No Derivatives
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Other points to consider 

There is no absolute rule on how many outcomes a module or course needs.  One module may have many outcomes which are relatively straight forward to achieve and assess, another may have fewer, more demanding and complex outcomes.  As a rough guide, it is unlikely a module would have fewer than three, or more than a dozen, learning and skills outcomes. 

Learning outcomes which deal with knowledge and understanding are more challenging to write than those dealing with skills.  They can often end up as précis of the course or module content rather than giving an explicit statement of what students will be learning.  Often the level of knowledge and understanding expected of the student is implicit.  This does not help student learning.  It is here that referring back to the levels of Bloom’s Taxonomy can help to make explicit the level the students are expected to achieve.  Is it comprehension or analysis, application or evaluation? 

Learning outcomes which cover skills may be easier to draft but often do not indicate the level of the skill.  For example, you will be able to use computer software.  Many primary school children do this, so for university study we need to be clearer in defining what we mean. Three factors can help with this:
1. How much autonomy does the student have?

2. How complex is the context they are working in?

3. How much originality do they have to show? 

So, a more ‘university level’ outcome may be - use relevant software to analyse experimental findings and present the results in an appropriate way, highlighting any specific issues arising from the results. 

Learning outcomes can do two things, either define the minimum standard of achievement or the standard the average student is expected to achieve.  These are referred to as ‘threshold’ or ‘modal’ outcomes.  If an outcome starts ‘students will’ it is probably a threshold, i.e., all students will achieve that outcome.  If it starts ‘expected that students will’ it is more modal in nature.  The examples at the start of this document are firstly threshold and secondly modal.  Most outcomes should usually be modal, though there will be threshold outcomes in many modules, perhaps particularly where there are professional standards to be met. 

Well written learning outcomes can be immensely helpful when constructing assessments as they give a clear steer on what to assess, both level and context. 

Learning Resource Guidelines

Below are guidance notes about learning resource issues that need to be considered and discussed with Student & Library Services (SLS).  

It is important to note that licences which govern access to electronic resources normally only allow access to current staff and students from the licensed institution.  Even where access has previously been granted licensing terms can change.  It is therefore important to contact SLS to clarify any requirements to access electronic resources for students not based on a University campus.

Courses taught at the University campus to registered accredited University students

(a)
Existing curriculum area
· Course will increase the number of students accessing resources in an existing curriculum area.  Particularly relevant to demand for textbooks on reading lists if the same core resources will be needed. 

· Additional payments may be required to extend user licences to cover additional student numbers.

· Digitisation may help meet demand, but licences mainly cover UK publications so may not be an option where modules draw heavily on US material.

(b)
New curriculum area
· Normally this will mean significant investment in the collection including on-going subscriptions to journals and online databases.
· Digitisation see comments in (a) above.

Courses taught to Teesside University students by distance learning or by block delivery

(a)
Existing curriculum area

· Digitisation may help meet demand, but licence mainly cover UK publications so may not be an option where modules draw heavily on US material.

· There may be costs in providing electronic versions of texts even when the course covers an existing curriculum area.

· Additional payments may be required to extend user licences to cover additional student numbers.

· Licences may have clauses covering geographic location.

(b)
New curriculum area

· Normally this will mean significant investment in the collection including on-going subscriptions to journals and online databases. 

· See comments in (a) above about digitisation and licence restrictions.

Courses delivered by Partner Institutions

It is important to contact Teesside University Student & Library Services (SLS) to clarify any requirements to access electronic resources for students not based on a Teesside University campus as even where access has previously been granted licensing terms can change.  It is also important to note that licenses which govern access to electronic resources normally only allow access to current staff and students from the licensed Institution. 

Notes for Course Teams on Compensatable Modules, Additional Assessment attempt and Variance

The University operates using standard assessment and progression regulations [“the Regulations”] for all types of awards.  Within the course approval and periodic review process, there is provision for courses to designate modules as “non-compensatable” and apply for approval of Additional Assessment Attempts [AAA] for individual modules within a course.  There is also provision for Course Teams to seek Variance from either the Assessment Regulations, Assessment & Feedback Policy or the Credit Accumulation & Modular Scheme [CAMS] Framework. 

The following definitions are contained within the Regulations:

1. Compensation of Failed Module:  Compensation refers to the process of deliberately balancing a marginal fail in one aspect of a student/apprentice’s performance in a Level against the otherwise successful performance in the Level as a whole.  Where compensation is confirmed by an Assessment Board, credits will be awarded to the relevant module but the original mark will be used for the purposes of calculating Level averages and classification.  (see section 2.4 UG/FD post 2021/22 Regulations and section 2.1 Taught Postgraduate post 2021/22 Regulations).

2. Non-Compensatable Modules:  The default position is that a module is compensatable. Defining a module as ‘non-compensatable’ may impact on students when it comes to considering their progression profile.  As such, unless there are specific and justifiable reasons for doing so, modules should normally be approved as ‘compensatable’.  (see section 1 above)).

However, under particular circumstances modules can be approved as ‘non-compensatable’.  These circumstances include the defined requirements, or other such expectations, of Professional, Statutory and Regulatory Bodies (PSRBs) and/or where the module assesses specific aspects of professional competency associated with public health, safety or associated risks. A designation of non-compensatable may also be considered where the module is the only place where a specific level/learning outcome is assessed or where the module assesses competency, including where there is a Pass/Fail component.  The Panel should consider the designation ‘non-compensatable’ as part of the overall assessment strategy for the course. 

It should be noted that under the assessment regulations, the maximum amount of credit that can be compensated at each of Levels 3-6 is 20 credits and the maximum amount that can be compensated at Level 7 is 30 credits. Compensation is not permitted for modules at Level 8. Therefore some modules may be designed non-compensatable due to their size.  

3. Additional Assessment Attempt [AAA]
:  Under certain circumstances, it is possible to approve a specific reassessment strategy for a module which permits students/apprentices to either undertake reassessment before the formal ratification of a mark by a Module Board or undertake a second reassessment opportunity (see section 1.2 UG/FD post 2021/22 Regulations and section 1.2 Taught Postgraduate post 2021/22 Regulations). For approval to be granted, the module must meet certain criteria:

	“Additional Assessment Attempts will only be permitted only where all of the following criteria have been met:

i. The module is designated as non-compensatable

ii. The module is at Level 4 or above. AAA is not available for Level 3 modules.

iii. Either the module pass mark has not been attained outright; or the module pass mark has been attained but the minimum required mark in specified assessment component(s) has not been achieved.

iv. A submission for the module assessment(s) has been made.

v. Any module where academic misconduct has been proven will not be eligible for an AAA.”


Where the failed assessment task(s) is an in-course assessment [ICA] or an end course assessment [ECA], and has been subjected to full internal moderation processes, the AAA may be taken before the result has been formally ratified by a Module Assessment Board.

Where the module outcome has been ratified at a Module Assessment Board, a reassessment should be offered. If the reassessment is unsuccessful the student/apprentice may be offered an AAA, where an AAA has not been previously applied under this regulation.

When a student retakes an AAA, the marks obtained in the component(s) of assessment passed at the first attempt shall stand. The maximum mark that may be awarded for any reassessment and/or for the AAA component(s) is the pass mark for the module.  The mark for the module will be recalculated on the basis of the original marks for any component(s) passed at the first attempt and the marks gained in the AAA components. 

Where, exceptionally, capping at the component level results in a failed mark for the module overall, and where capping at module level would have resulted in a pass, the module shall be recorded as passed with a capped mark of 40% (50% L7).

If the pass mark for the module has not been attained following the AAA, the mark that will stand is the higher of either the original module mark, the reassessment mark or the recalculated mark following the AAA. 

6. Variance:  Is a process whereby an application can be made to operate other than within the agreed assessment regulation(s).  Applications may be made in relation to a module and/or a course.  Variance can also be sought from the CAMS, RPL and a small number of other assessment related processes. For integrated apprenticeship courses, the appropriate Annex relating to Integrated Apprenticeships should also be considered.

Applications for Variance should be made by using the appropriate on-line proforma. The process and a Variance Register is maintained by Student Learning & Academic Registry (Academic Policy and Regulations) (SLAR (APR)) which manages and records all successful variance applications. 

7. Proposal and approval of AAA:  Details of whether modules are compensatable or not and the modules to which AAA is being applied should be detailed in section 11 of the Course Specification Template along with any modules for which a Variance application will be sought. 

The Approval/Periodic Review Panels are required to give consideration to:

· The Assessment strategy for the course which has led to the decision to propose modules as being non-compensatable and/or 

· An application for AAA (NOTE:  For AAA to be applied, the module must be non-compensatable). 

Course Teams should not routinely designate all modules as non-compensatable nor apply for AAA for all modules.  Course Teams should be able to demonstrate how the non-compensatable modules and AAA designation forms part of the assessment/re-assessment strategy and why it is needed in the context of the course under consideration. 

· Where non-compensatable modules and AAA are proposed, the Approval/Periodic Review Panel will fully explore the rationale for the proposal questioning whether the potential impact on student progression has been taken into account.  Defining a module as non-compensatable may be detrimental to students when it comes to considering their progression profile. 

Where a Course Team is seeking approval for an Additional Assessment Attempt the Panel should explore this in light of the overall assessment/reassessment strategy. Panels should also consider whether the AAA is clearly defined as a specific form of reassessment strategy on the UTREG form 
Proposal for Variance 

Where a Course Team is putting forward a proposal for a variance, this should be considered by the Panel.  The Approval/Periodic Review Panel will consider the rationale for the proposed variance and whether this is supported or not. Module Variances may be approved by the Panel and notified to the University Student Learning & Experience Committee [SLEC]. Course Variances and variances to other regulations/frameworks, such as CAMS, must be presented to SLEC for approval following endorsement by a Panel.

Reporting in AAA and Variance 

The report of the approval/periodic review event should include details of the discussion relating to non-compensatable modules, AAA and Variance and should make clear the decision of the Approval/Periodic Panel in relation to non-compensatable modules, AAA and any approval/recommendation in relation to the Variance proposal. 

	NOTE: A Variance form is not required when NON-COMPENSATABLE MODULES and AAA are considered and agreed as part of the formal course approval/review event. Outside of a formal event, applications should be made via the modification process.


Further information relating to assessment can also be found below. 

Assessment Regulation characteristics to be considered through THE COURSE Approval and Periodic Review Process:
Prompts for Module Leaders
Introduction 

The University approved a set of Assessment Regulations in 2014 which resulted in a number of implications for other University regulations, policies, procedures, and processes, including the University’s quality processes which govern the approval of courses and modules.  These were subsequently updated in a review which took place during 2021/22 (Undergraduate, Foundation Degree, Integrated Masters and Taught Masters awards) and 2022/23 for Higher National and Professional Doctorate awards. This document has been produced to support Panel members and Course Teams involved in the University’s course approval and periodic review processes.  The guidance presents a series of criterion-referenced ‘prompt’ questions.

Approval of Modules

The following applies to the approval of individual modules and the approval of groups of modules that constitute courses of study at Course First Critical Read and Approval/Review Panels. 

1. Non-compensatable Modules:  If approval is being sought to approve a module as non-compensatable, is there a clear and justifiable rationale for this given the potential impact on student progression?

Under particular circumstances modules can be approved as ‘non-compensatable’. These circumstances include the defined requirements, or other such expectations, of Professional, Statutory and Regulatory Bodies (PSRBs) and/or where the module assesses specific aspects of professional competency associated with public health, safety or associated risks. A designation of non-compensatable may also be considered where the module is the only place where a specific level/learning outcome is assessed or where the module assesses competency, including where there is a Pass/Fail component. The Panel should consider the designation ‘non-compensatable’ as part of the overall assessment strategy for the course.   

It should be noted that under the assessment regulations, the maximum amount of credit that can be compensated at each of Levels 3-6 is 20 credits and the maximum amount that can be compensated at Level 7 is 30 credits. Compensation is not permitted for modules at Level 8. Therefore some modules will be designed non-compensatable due to their size.  

2. Assessment Components:  Is there a clear rationale for the number of assessment components?  The University does not state a qualification mark for individual components of assessment, only an overall requirement for the module.  This may render redundant the need to have compound assessment tasks (i.e. components comprised of multiple elements).  As such, if elements of assessment are being proposed (for example, a portfolio of two or more tasks that comprise a single component) is there clear justification for this?  Is there a risk of over-assessment?  Sometimes it is not evident from the information provided on the UTREG2 form that compound assessment is being employed so this may need to be explored through discussion.  Elements are not recognised within the regulations and cannot be recorded on the Student Record System [SITS].

3. Additional Assessment Attempt [AAA]:  If approval of an AAA is being sought, is there clear and evident justification for this?  Does the assessment concerned meet the following criteria as defined in section 1.2 of the Assessment Regulations:
	“Additional Assessment Attempts are permitted only where:

· The module is designated as non-compensatable.

· The module is at Level 4 or above. AAA is not available for Level 3 modules.

· Either the module pass mark has not been attained outright; or the module pass mark has been attained but the minimum required mark in specified assessment component(s) has not been achieved.

· A submission for the module assessment(s) has been made.

· Any module where academic misconduct has been proven will not be eligible for an AAA.”


If approval is granted, is it clear on the UTREG2 form that it is approved as a specific Reassessment Strategy and is the rationale apparent?

4. Variance from the Standard Assessment Regulations:  If a variance is being sought, is the need exceptional and the rationale expressed clearly?  Variance to the Assessment Regulations should normally only be approved to meet the specified requirements or expectations of PSRBs or other such external bodies that accredit awards of the University.  Note: Module Variance can be approved by the Course Approval and Periodic Review Panel.  Course Variance should be considered and endorsed by the Panel but will need to be formally approved by the University Student Learning & Experience Committee [SLEC].

Approval of Courses

Course Approval, which may follow a Course First Critical Read Event which provisionally approves modules, is where the same issues detailed above are examined in light of the course as a whole.  In other words, the questions relating to decisions taken at modular level are explored and tested in terms of their impact on the course as a whole and the learning experience it offers its students.  The following prompt-questions, understood in relation to the notes above, will help to ensure that such questions are adequately addressed. 

1. Course Outcomes: Do the course outcomes adequately articulate the specificities of the subject/discipline and the distinctive nature of the particular course/award? 
2. Assessment of Learning Outcomes: Is each Level Outcome assessed on two separate occasions?  If not, are the Course Team confident that the learning outcomes for the Level will be achieved if the student progresses with compensation?
3. Non-compensatable Modules: Is there a clear rationale for the inclusion of any non-compensatable modules?  Have the Course Team taken account of the potential impact on student progression of defining modules as “non-compensatable”? (e.g. trailing – see Section 2.5 UG/FD post 2021/22 Regulations).
4. Assessment Components and Elements: Is the total number of assessment tasks (i.e. the sum of components + elements) appropriate?  While ensuring that all outcomes are assessed, is there a risk of over-assessment?  Is there a clear rationale in the course assessment strategy for the use of compound assessment tasks?
5. Formative Work and Feed-Forward Processes: Is there a clear, course-wide, approach to feed-forward processes/opportunities through the provision of formative learning tasks?  Is this articulated appropriately in the course learning strategy?
6. Additional Assessment Attempt (AAA): If the course is seeking to make use of this regulatory provision, is there a clear rationale for doing so?  Is this adequately articulated in the course assessment and reassessment strategy?  Note: The module must be non-compensatable for this provision to apply.

7. Variance from the Standard Assessment Regulations: If a variance is being sought, is the need for it exceptional and the rationale expressed clearly?  Are the requested variances clearly articulated requirements of a PSRB or other such external accrediting body?  If it is not a requirement per se, what evidence is there to support the variance?
Guidance for ASSURING PROVISIONAL ApprovAL OF Modules

	1. Context of Development

	· What is the rationale for the introduction, change, modification to, or re-approval of the module?

· How have current students and/or alumni of the course participated in the development of the module and the design of the curriculum?

· How will the module be incorporated within and enhance the broader course(s) in which it will be delivered? 

· Will the module conflict with or replicate any existing provision?  If so, what is the rationale for this?

· Does the module require any variance to the standard University Assessment Regulations?  If so, please refer to the Variance to the Assessment Regulations procedures.

	2. Module Title, Descriptor, and Key Words

	· Does the title accurately and succinctly convey the focus of the module?

· Is the Descriptor written in a student-facing style?

· Thinking of the module’s potential students, does the descriptor provide a clear overview of the module’s content, the learning and teaching strategies it employs, and the strategy used to assess student learning? 

· Where appropriate, does the Descriptor include a mapping to relevant PSRB or Partner frameworks?

· Do the Key Words correspond to the Descriptor and the Indicative Content?  Do they provide suitable searchable terms?

	3. Tutors and External Examiners

	· Have a suitable Module Leader and Tutors been identified?

· Has an External Examiner been identified? 

	4. Module Details

	· Are the level and credit rating of the module appropriate?  Are they commensurate with the learning hours, scope of the curriculum, and learning, teaching, and assessment strategies?  Do they meet CAMS requirements?

· Does the Assessment Pattern correspond to the information provided in the Assessment Strategy section?

	5. Compensatable/Non-compensatable

	· If selecting ‘non-compensatable’, is there clear justification?  Has the potential impact on student progression been taken into account? (See “Note on Non-compensatable Modules” below).

	6. Resubmission

	· Is the ‘Resubmission’ field set to ‘no’? (See “Note on Resubmission” below).


	7. Delivery and Delivery Pattern

	Delivery Mode 

· What is the rationale for the mode(s) of delivery (if not semester based) and is it commensurate with the indicative content, learning hours, and delivery pattern?

Delivery Pattern

· How does the delivery pattern support student learning and the achievement of the learning outcomes through the assessment strategy?

· Have questions of student engagement and participation been considered in proposing the delivery pattern?

· Is the ratio of contact time to independent study appropriate and does this ratio correspond to the Level of the module and its status within the course overarching curriculum?

	8. Module Aims

	· Are the aims of the module articulated clearly?

· Is the relationship between the aims and the learning outcomes apparent and logical?

	9. Indicative Content

	· Is the module’s key content/subject matter clearly summarised?

· Is the scope of the module appropriate for the credit rating of the module?

· Is the content commensurate with the module title and the learning outcomes, including those in the Personal and Transferable Skills category?

	10. Learning Strategy

	· Clearly articulate the Learning Strategy for each mode of delivery.
· Is it clear how the students will learn throughout the module?

· Are appropriate formative work and feedback processes identified?

· How are issues related to inclusivity and accessibility addressed in the Learning Strategy?

· Are the learning methods sufficiently flexible to meet the individual learning needs of the student?

· Are the methods identified commensurate with the content and delivery mode?

· Is there appropriate use of the VLE and/or opportunities to engage in online/blended learning?

· Will lectures or other kinds of taught sessions be ‘captured’ and made available to students?

· Is the Learning Strategy consistent with the delivery hours that have been identified?

	11. Learning Outcomes

	· Are there an appropriate number of outcomes identified?

· Are the outcomes constructively aligned to the learning and teaching methods and Assessment Strategy?

· Do the outcomes adequately correspond to the relevant University Level Descriptors (2015) and/or Level Outcomes of the course?

	12. Assessment

	Assessment Strategy

· How does the Assessment Strategy promote learning?

· Does the Assessment Strategy measure achievement in all of the Learning Outcomes of the module?

· Is the Assessment Strategy suitably inclusive?  Are there any unnecessary barriers to participation and/or success? 

· Is there a clear rationale for the number of assessment components?

· Will elements of assessment be used (for example, a portfolio of two or more tasks that comprise a single component)?  If so, is there clear justification for this?  Note:  elements are not recognised within the Assessment Regulations.

· Is it apparent which component assesses which learning outcome(s)?

· Is the total assessment workload commensurate with the module’s credit rating?

· Is the design of the Assessment Strategy cognisant of the broader Course Assessment Strategy?

· If seeking approval for an In-Module Retake or Exceptional Third Attempt: a) are the criteria for approving this met; b) is the need clear and evident; and c) is it clearly defined as a specific form of reassessment strategy on the UTREG form? (See ‘Note on In-Module Retakes and Exceptional Third Attempts’ below).

Assessment Criteria

· Do the Assessment Criteria clearly relate to the learning outcomes being assessed on the module?

· Do the Assessment Criteria address the various dimensions that will be used to judge to what level a student has achieved the learning outcomes of the module?

· Is the Assessment Criteria commensurate with the academic level of the module?

· Are the Assessment Criteria comprehensive?  Are all aspects used to gauge student performance covered (e.g., referencing, presentation, consent, confidentiality)?

· Are there separate Assessment Criteria for each component of assessment and are these clearly articulated?

	13. Indicative Resources

	· Has a suitable number and variety of resources been identified and are these listed in the appropriate category (Purchase, Essential, Recommended, Journals, Electronic)?

· Are the resources up-to-date?

· Do the resources correspond to the Indicative Content?

· Has the relevant Academic Librarian been consulted? 

· Are all of the indicative resources currently available?  If not, have you identified/supplied a budget and budget code from which the new resources will be funded?

· If specialist ICT resources are required, have ITDS been consulted?

	14. Digital Empowerment

	Learning Design Framework and Toolkit:
· Is there evidence of engagement with the toolkit to inform the planning of the module?
· Has the toolkit informed the module introduction?
· How has the toolkit informed the structure of weekly content and topics?
· Has the toolkit informed learning collaboration and knowledge construction within the module?
· Has the toolkit informed the formative/summative elements of the module?


Guidance – delivery of option modules iN AWARDS

In order to be compliant with the guidance of the Competition and Markets Authority (CMA), the University needs to ensure that resources are in place to support the delivery of the modules that form a course of study as advertised to students. 

At course approval and or periodic review, the Panel Members will need to be assured that all core and option modules approved as part of the course structure can be delivered and will run. 

This is particularly important where option modules are based on the specialisms of a member of staff.  In such cases, the Panel will need to seek assurance from the Course Teams that the module(s) can be delivered in the absence of that member of staff. 

The following proposals suggest some ways in which the delivery of option modules can be assured:

a)
Consider whether core modules on another course/pathway(s) can be offered as option modules on the course.
b)
Carefully consider how many optional modules are offered within the course structure.  Course Teams are encouraged to place a limit on the number of options that are available within the course structure.
c)
Look to develop option modules with a flexible indicative content e.g., Current Topics in xxxxx.  This can allow different groups of academic staff to deliver their specialisms and ensure that students experience cutting edge research or professional practice.
d)
Consider whether options in the course could be made available to students on other courses within the School and/or wider University.  This has been discussed and agreed with the appropriate Heads of Department.

e)
Consider which semester an option is placed within the course structure and whether this will facilitate students from other courses choosing those options.

f)
Unless there is a specific resource required to deliver the module, options should not be designed with capped numbers.  Option modules requiring specialist resources should be carefully considered by teams. 

g)
Careful thought should be given to how the choice of options will be managed and approval/review panels should seek assurance that students will be provided with sufficient information to make informed choices e.g., requiring Level 4 students to choose option modules before they arrive at the University may cause some issues.

CRITICAL REVIEW AND COURSE APPROVAL QUESTIONS
Introduction 
The following question sets, derived from the information in the Learning Design Framework and Toolkit, with which Course Teams are expected to engage during the Course Design Briefing (CDB), are intended to provide guidance to Chairs and Panel Members.  Course Teams should be prepared to discuss their engagement with the Learning Design Framework and Toolkit at both the Course First Critical Read and Course Validation events, whilst contextualising to subject knowledge and PSRB requirements.
The Validation Panel members will seek to:
· Be satisfied that course teams have engaged with the Learning DesignFramework and Toolkit to inform the learning design of their module and course holistically.  
· Determine the necessary staff development initiatives which derive from the Learning Design Framework and Toolkit to support staff in their learning design and digital empowerment. 
· Be satisfied that the engagement with the toolkit has resulted in the creation of a curriculum that spans the learning ecosystems, engaging meaningfully with classroom and digital tools to afford learning. 
 
Questions presented by the Panel may include:
1. How have you engaged with the Learning Design Framework and Toolkit to inform the planning of your module?  For example: 
a. Is there an adequate blend of synchronous and asynchronous learning throughout the module?  Is this based on pedagogic rationales, learning outcomes and the assessment strategy for the module?
b. How do you plan to integrate the seamless flow of learning by enabling learning, thinking and conversation across multiple spaces and over time?

c. Are materials appropriately formatted/structured so they are accessible to students using screen readers and other assistive technologies?  Have you consulted our Accessibility Help Guides on LTE Online?
2. How have you engaged with the Learning Design Framework and Toolkit to inform your module introduction?  For example:
a. Setting upfront information and schedules around synchronous, asynchronous and collaboration is key to excellent student experience and learning.  It would be helpful for students to know how much time will be spent learning via synchronous methods each week, via live classes and activities.

b. When integrating different digital technologies consideration should be given as to how students will be expected to interact and utilise these, both in terms of access to equipment but also the level of digital competency required.  What sort of initial activities will you develop for your students to become familiar and confident with the digital technologies used in your module?  How will this be communicated to students?  Will students know where to turn to for support and advice? The University supports a number of digital tools/technologies.  Consider utilising these before seeking alternative solutions.
c. Students may be unfamiliar with how to collaborate online and contribute to online discussions.  Consider setting expectations from the outset on this.  Be present yourself to respond to and encourage contributions but be mindful that sometimes tutor presence can also discourage student contributions.  Much of the research into student retention and attainment identifies that being part of an engaging and well-managed online community has a positive impact on student achievement and retention and those students who engage in the community do better in their final assessments than those that don’t.
3. How have you engaged with the Learning Design Framework and Toolkit to inform the structure of your weekly content and/or topics?  For example: 
 
a. Have you considered how lessons/topics within modules can be presented to students when studying online?  Throughout each topic we encourage providing appropriate learning activities online, for instance, online discussion forums, and ensuring communication, assessment and feedback is continuous throughout the course, all the time thinking of the context in which the online learner is working.
4. How have you engaged with the Learning Design Framework and Toolkit to inform learner collaboration and knowledge construction within your module?  For example:
a. If any taught content will be delivered solely online (synchronously or asynchronously), we encourage breaking down the learning into manageable chunks of time for the students.  Have you considered, for each lesson/topic, how you would segment the learning so that students are building from foundational knowledge chunks to more complex analytical and critical thinking?
b. What methods will be used for collaboration?  What are the points in the module(s) where this happens, how will these methods span different learning ecosystems and what are the expectations on students?

c. Is the design for delivery of content clearly set out in a structured format so that it is inclusive/accessible for all different learning styles with clear guidance and instructions on how the module will be delivered and the students’ role in this?
5. How have you engaged with the Learning Design Framework and Toolkit to inform the formative elements of your module?  For example:
a. Introducing easily actionable formative opportunities for students to trial new practices and build confidence in using tools and technologies.  Through formative assessment activities, students will benefit from experiencing and experimenting with methods required for summative assessment.  This affords a good opportunity for students to check their understanding of what it means to ‘do’ assessment and increase their confidence at what is likely to a period of high stress and anxiety.
6. How have you engaged with the Learning Design Framework and Toolkit to inform the summative assessment element(s) of your module?  For example:
a. Have you considered the sorts of alternative assessment for campus-based assessments, based on the skills students have already developed and not demand complex ‘additional’ requirements?
Teesside University Credit Level Descriptors – July 2022
What are Credit Level Descriptors?
Credit level descriptors define the level of complexity, relative demand and autonomy expected of a student on completion of a module or course. They provide a description of learning through a hierarchy of knowledge and skills (see SEEC 2021)

Why do we need them?
Credit level descriptors provide a framework to aid course and module development. They help us to develop learning outcomes that reflect the level expected. This means the level expected in our courses and modules is broadly comparable across the University and the Sector.

How do we know what is expected for each level?
The Framework for Higher Education Qualifications [FHEQ] in England, Wales, and Northern Ireland (QAA) defines the expectations of awards within FHEQ through qualification descriptors. For example, the FHEQ tells us what typical students will demonstrate at honours level (level 6) and what types of qualities and transferable skills they will acquire. The University is expected to demonstrate how its awards meet the requirements of the Higher Education sector.
How do I demonstrate that my course meets the FHEQ?

You don’t need to worry about directly linking your learning outcomes to the FHEQ. The University’s Credit Level Descriptors are informed by the sector’s Qualification Frameworks, which include the FHEQ and the Outcome Classification Descriptions for Level 6, both of which are published by the Quality Assurance Agency on the link above. So, as long as you use the University’s Credit Level Descriptors, your course will meet the requirements of FHEQ.

What is the difference between the Credit Level Descriptors and learning outcomes?

The Credit Level Descriptors provide general statements about the level of skills and abilities developed in the course in relation to the context in which students are working or studying. This context is not defined in the Credit Level Descriptor which is why they are not meant to be used as learning outcomes. If we did this, all our courses would be the same. When you design your course outcomes, you need to consider how the Credit Level Descriptors apply to the context of your course or module and write specific learning outcomes that reflect that context.

Do I have to demonstrate how the Credit Level Descriptors are assessed?

No! The Credit Level Descriptors are used to develop learning outcomes. It is the learning outcomes that are assessed not the Credit Level Descriptors.
Should an award at a particular level cover all the Credit Level Descriptors for that level?

The Credit Level Descriptors are an indicative framework and not intended to be all encompassing or prescriptive. At the module level you should consider which aspects of the Credit Level Descriptors are applicable and develop your learning outcomes accordingly. Not all categories will be relevant for each module and the emphasis will depend on the context and focus of the module. At the level of the award, there is an expectation that all categories of the Credit Level Descriptors are used to develop your outcomes in a holistic way.

Do I have to have a learning outcome for each level of the course?

No. Higher levels subsume the Credit Level Descriptors and the learning outcomes at the lower level.
I have some learning outcomes that could fit under more than one heading. Do I include them in more than one category? Depending on the focus of the course, learning outcomes can be relevant to more than one category. For example, team working can occur in the context of a research team, as part of professional practice or in an academic module. Use your judgement in terms of where it is most relevant and just include it in that category.

What else do I need to consider when developing learning outcomes?

If your course is accredited by a Professional Statutory Regulatory Body (PSRB) you will need to incorporate their requirements in your learning outcomes. The QAA also publishes a comprehensive range of subject benchmark statements at honours level and also has some statements for masters’ level. These must also be considered when writing learning outcomes - see Subject Benchmark Statements. Additionally, the QAA has published Qualification Characteristics Statements that describe the distinctive features of qualifications at a particular level within the Qualifications Frameworks.
If your course is a Professional Apprenticeship you will need to incorporate the Knowledge, Skills and Behaviours (KSBs) expressed within the relevant Apprenticeship Standard and/or the End Point Assessment (EPA) Plan for Integrated Apprenticeships (in some instances KSBs may be expressed as learning outcomes within the EPA Plan) within your learning outcomes. In addition, the QAA has published an Apprenticeship Characteristic Statement which must also be considered when writing learning outcomes.
Learning activities at the respective level of study are designed to enable students to demonstrate:
	Personal and Transferrable Skills Development

	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Personal responsibility, evaluation, and development
Linked AEF Theme:
- Student Success
	Articulate their individual capabilities using pre-defined criteria in familiar contexts and engage in guided personal development.
	Take responsibility for the evaluation of own capabilities and development using established criteria in familiar and unfamiliar contexts.
	Take responsibility for the evaluation of own and/or others’ capabilities and development using wide-ranging approaches and criteria in contexts of varying complexity.
	Take responsibility for the critical evaluation of own and others’ capabilities and development using selected management approaches in complex and interrelated contexts.
	Take responsibility for leading the systematic and critical evaluation of own and others’ capabilities, performance, and development, applying strategic management approaches in unpredictably complex contexts.
	Lead and is accountable for the comprehensive and critical evaluation of own and others’ capabilities, performance, and development, applying innovative and transformative leadership approaches in highly complex contexts.
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	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Project and activity design and development
	Designs and develops projects and/or activities using predefined criteria to support own and/ or others learning, work or practice in familiar contexts.
	Designs and develops projects and/ or activities using established criteria to inform own and/ or others learning. Work or practice in familiar and unfamiliar contexts.
	Designs and develops a range of relevant projects and/or activities to improve areas of own and/ or others learning, work or practice of varying complexity.
	Designs and develops specialist projects and/or activities to enhance inter-related areas of own and/ or others learning, work or practice in complex contexts.
	Designs and develops advanced specialist projects and/or activities to strategically enhance own and/ or others learning, work or practice within unpredictably complex contexts.
	Designs and develops highly advanced, specialist and innovative projects and/or activities to transform own and/ or others learning, work or practice in highly complex contexts.

	Interpersonal, team- based, and networking skills

Linked AEF Theme:
- Globally Connected
	Applies pre-defined interpersonal, team and networking skills to support team performance in familiar contexts.
	Applies established interpersonal, team and networking skills to recognise factors that affect team performance in familiar and unfamiliar contexts.
	Applies a range of relevant interpersonal, team and networking skills to contribute to the enhancement of team performance in contexts of varying complexity.
	Applies and develops selected interpersonal, team and networking skills to enhance team performance in complex and interrelated contexts and engages with relevant professional communities.
	Applies and develops advanced interpersonal, team and networking skills to strategically enhance team performance in unpredictably complex contexts and contributes to specialist professional communities.
	Applies and develops highly advanced interpersonal, team and networking skills to transformatively enhance team performance in highly complex contexts and innovatively contributes to specialist professional communities.

	Working in digital environments
Linked AEF Theme:
- Digital Empowerment
	Understands and has a practical appreciation for digital environments and works effectively and responsibly with digital media.
	Operates competently and responsibly in digital environments and uses a range of digital media effectively.
	Selects appropriate digital tools to achieve outcomes and operates competently and responsibly within digital environments.
	Selects from a wide range of digital media appropriate to the task and operates competently and responsibly within digital environments of varying complexity.
	Demonstrates a sophisticated understanding of a range of complex digital environments and the ability to operate competently and responsibly within

them.
	Demonstrates advanced understanding of a range of complex digital environments and model responsible use of digital environments.


	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Decision making skills
	Makes sound decisions in defined contexts and articulates the basis for that decision.
	Understands different perspectives that can inform decisions and articulates sound reasoning for own decisions.
	Weighs different perspectives and justifies decisions and judgements with sound reasoning.
	Makes evidence- based decisions in more complex situations and takes accountability for the outcome and impact of those decisions.
	Uses sound judgement to make evidence-based decisions within complex academic and/or professional contexts, and takes accountability for the outcome and impact of those decisions.
	Operates as a decision maker in complex and unpredictable contexts and develops a strategic, evidence-based, approaches to delivering outcomes.


	Research, Knowledge and Cognitive Skills

	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Conceptualisation and critical thinking

Linked AEF Theme:
- Future Ready
	Identifies, understands, and applies pre-defined principles, concepts, theoretical frameworks, and approaches in familiar contexts.
	Identifies, understands, and applies established principles, concepts, theoretical frameworks, and approaches, recognising their relative strengths in familiar and unfamiliar of contexts.
	Identifies, understands at a deeper level, and applies a range of relevant principles, concepts, theoretical frameworks, and approaches recognising competing perspectives in contexts of varying complexity.
	Works with, articulates, and applies relevant specialist principles concepts, theoretical frameworks and approaches from competing perspectives and critically identifies the possibility of new ideas in complex and inter-related contexts.
	Works with, articulates, applies advanced principles, concepts, theoretical frameworks, and approaches to critically develop systematic responses to existing discourses and methodologies, suggesting new ideas in unpredictably complex contexts.
	Develops and applies innovative and highly advanced principles, concepts, theoretical frameworks, and approaches to critically produce a comprehensive and coherent discourse and methodology to underpin new knowledge in highly abstract and complex contexts.

	Problem-solving and enquiry
	Applies pre-defined problem-solving techniques to investigate given problems using information and data in familiar contexts.
	Applies established problem-solving methods and techniques to recognise and investigate problems, using information and data in familiar and unfamiliar contexts.
	Applies a range of relevant problem- solving methods and techniques to define and investigate problems, patterns and relationships using information and data in contexts of varying complexity.
	Selects and applies specialist problem- solving strategies, methods, and techniques to define, investigate and critically evaluate problems using information and data in complex and interrelated contexts.
	Selects and adapts appropriate advanced problem- solving strategies, methods, and techniques to design systematic investigations that define and critically evaluate problems, using specialist information and data in unpredictable and complex contexts.
	Develops innovative and highly advanced problem-solving strategies, methods, and techniques to design comprehensive investigations that critically evaluate problems to generate new and information and data in highly abstract and complex contexts.


	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Synthesis and creativity
	Synthesises information and ideas and formulates creative proposals to address pre-defined issues or opportunities in familiar contexts.
	Synthesises information and ideas and formulates creative proposals to address established issues or opportunities in familiar and unfamiliar contexts.
	Synthesises Information and ideas and formulates creative proposals to address a range of issues or opportunities in contexts of varying complexity.
	Synthesises specialist and inter-related information and ideas and formulates and develops creative and coherent proposals to address selected issues or opportunities in complex contexts.
	Systematically synthesises advanced and specialist information and ideas and formulates and develops innovative proposals to address strategic issues or opportunities in and unpredictably complex contexts.
	Comprehensively synthesises highly advanced and specialist information and ideas and formulates and develops new and transformative proposals to address and challenge issues or opportunities at the forefront of knowledge, in highly abstract and complex contexts.

	Analysis and Evaluation
Linked AEF Theme:
- Research Active
	Collates and articulates a range of information using pre-defined principles, techniques, frameworks and/or criteria.
	Analyses a range of information evaluates the reliability of data and information using pre-defined techniques and/or criteria.
	Analyses and evaluates a range of information using appropriate subject- specific techniques and to discriminate between the relative relevance and significance of data/evidence collected.
	Critically analyses and evaluates the reliability, validity and significance of in- depth data and evidence, selecting effective principles, frameworks, criteria, and techniques to support conclusions in complex and interrelated contexts.
	Systematically and critically analyses complex, incomplete, or contradictory evidence/data and justify the enquiry methodologies used and recognise and argue for alternative approaches.
	Undertakes comprehensive independent critical analysis or evaluation, managing complexity, incompleteness of data or contradictions in areas of knowledge.


	Professional Skills, Values and Behaviours

	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	For courses with PSRB accreditation and/or other professional and/or regulatory requirements, level descriptors and outcomes under this heading should primarily be focused on meeting PSRB requirements and QAA subject benchmark statements. For example, a key descriptor could be:

· Meet the professional requirements/competencies that enable registration.
Credit level descriptors can assist with identifying the level of learning derived from the workplace as part of a formal work-based or work-integrated learning course/programme of study, including degree apprenticeships. Work-based learning is concurrent and integrated with study. Assessment is normally derived from evidence of learning generated from involvement in work-based practices. The credit level descriptors in this section can inform judgements about the level of the learning achievement demonstrated.

There may be other / additional skills that are developed within the course or programme of work that need to be evidenced at an appropriate level. For example:
Adapting to Operational Context(s)
· The ability to adapt to different operational contexts with different levels of autonomy and direction.
Performance Autonomy and Responsibility for Actions
· The ability to perform tasks, techniques, and processes with different levels of familiarity and complexity.
· Taking on different levels of responsibility for synthesising, analysing, and evaluating the performance of self (and others) based on different ranges and sources of information / evidence.

Ethical Awareness and Application
· Developing and demonstrating different levels of awareness of professional ethical issues and professional codes of conduct.
· Developing and demonstrating different levels of ability to manage ethical dilemmas and formulate appropriate solutions working with others.

	


	Professional Skills, Values and Behaviours

	Domain
	Level 3
	Level 4
	Level 5
	Level 6
	Level 7
	Level 8

	Adapting to Operational Context(s)
	Operates in familiar learning, work or practice roles/contexts that require the use of predefined techniques and information sources.
	Operates in familiar and unfamiliar learning, work or practice roles/contexts that require the use of established techniques and information sources.
	Operates in learning, work or practice roles/contexts of varying complexity requiring the application of a wide range of techniques and information sources.
	Operates in and adapts to complex and inter-related learning, work, or practice roles/contexts, requiring selection and application of relevant specialist techniques and information sources.
	Operates in and adapts to abstract and unpredictably complex learning, work, or practice roles/contexts, requiring selection and application of advanced and specialist techniques and information sources.
	Operates in and adapts to highly abstract and complex learning, work, or practice roles/contexts at the forefront of knowledge requiring selection, development and innovative application of highly advanced and specialist techniques and information sources.

	Performance Autonomy and Responsibility for Actions
	Acts largely under direction, within predefined guidelines, taking responsibility for initiating and completing tasks and procedures in familiar contexts.
	Acts with support within established guidelines and takes responsibility for and reflects on the nature and quality of outputs in familiar and unfamiliar contexts.
	Acts with partial self- direction within relevant guidelines and accepts personal responsibility for achieving personal and/or group outcomes/outputs in wide-ranging contexts of varying complexity.
	Acts autonomously within relevant self- selected guidelines, taking personal responsibility for determining and achieving personal and/or group outcomes in complex and interrelated contexts.
	Acts autonomously to make strategic decisions and develops appropriate practice guidelines, taking personal responsibility for outcomes in abstract and unpredictably complex contexts.
	Acts autonomously to drive and develop transformative initiatives and guidelines, often in a professional capacity, with full accountability for self and others in highly abstract and complex contexts at the forefront of knowledge, work, and practice.


	Ethical Awareness and Application

Linked AEF Theme:
- Socially and Ethically Engaged.
	Applies an awareness of pre-defined ethical values and issues to personal decisions and actions in familiar contexts.
	Applies an awareness of established ethical values and issues to personal decisions, actions, and responsibilities in familiar and unfamiliar contexts.
	Applies an awareness of a range of relevant ethical and professional values and codes of conduct to personal and/ or group decisions, actions, responsibilities, and outcomes in contexts of varying complexity.
	Applies an in-depth awareness of specialist ethical and professional values and codes of conduct to personal and/ or group decisions, actions, responsibilities, and outcomes within complex and interrelated contexts.
	Systematically applies an advanced awareness of ethical and professional values and codes of conduct, to personal and strategic decisions, actions, responsibilities, outcomes, and dilemmas, whilst working proactively with others to suggest and advocate appropriate solutions in unpredictably complex contexts.
	Comprehensively applies a highly advanced awareness of ethical and professional values and codes of conduct, as an accountable aspect of own professional practice and works transformatively with others to formulate and implement innovative solutions and value frameworks in highly complex contexts.


C O N T E N T S





GLOSSARY OF ABBREVIATIONS








� 	The University also permits the use of Level 3 modules for pre-higher education "foundation level" study undertaken specifically to facilitate access to recognised HE awards.  In exceptional circumstances, the University may also permit the use of Level 3 modules for an externally commissioned coursee.  


� The Assessment Regulations made reference to In-module Retake and Exceptional Third Attempt prior until the Regulations were revised for new cohorts from 2022/23.
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